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 “What Works” According to Research: The Change Pie  

The following common factors of change, and their percentage contributions to successful outcomes, are based on over 1000 studies involving a wide range of clients, problems, settings, and practitioners (Asay & Lambert, 1999). Counseling and intervention is most effective when we intentionally empower these potent ingredients of “the change pie” as illustrated below (figure adapted from Asay & Lambert, 1999). 
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Client Factors (Accounting for 40% of change; the Filling). The client is clearly the most potent factor in counseling (Bohart & Tallman, 1999). Counseling outcomes depend largely on the extent to which the client’s strengths, feedback, and other resources are part of the helping process. Client factors include life experiences, values, beliefs, special interests, successes, resilience, and influential people in clients’ lives. Effective counseling incorporates “as much of the client as possible” by helping clients discover and apply their resources toward solutions.  

Relationship Factors (Accounting for 30% of change; the Crust). This category, also called “the alliance,” includes the client’s perception of respect, validation, and encouragement from the practitioner. Client participation is the centerpiece of a strong alliance. The client’s early ratings of the alliance are highly predictive of outcomes (Bachelor & Horvath, 1999). To be most effective, we need to obtain ongoing feedback from young people, parents and teachers, and adjust services accordingly.

Hope Factors (Accounting for 15% of change; the Anticipation). Hope plays a key role in effective outcomes, though its influence is relatively smaller than client and relationship factors. Hope factors include the client’s belief that change is possible, and confidence in his or her ability to improve. We can boost hope by viewing people as capable and resourceful, focusing on future solutions, and having faith in the helping process.

Model/Technique Factors (Accounting for 15% of change; the Topping). This category includes the practitioner’s theory and related techniques. Given that no single model or set of techniques has proven superior to others in overall effectiveness (Wampold, 2001), we need to (a) fit ourselves and our techniques to each client instead of fitting the client to us, and (b) hold lightly to theories and techniques and be willing to try something different when they are not working. When used in a flexible way with attention to client feedback and preferences, models and techniques provide useful structure and direction.  
Note: These research-validated factors are relevant to individual and group intervention/counseling, teacher/parent consultation, intervention assistance teams, RTI programs, progress monitoring, and other change-focused activities in schools, clinics, and elsewhere. These findings drive the assumptions, tasks and techniques of brief solution-focused counseling. 
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Tasks and Techniques of Brief Solution-Focused Counseling   
Note: These tasks and techniques apply to all clients (students, parents, teachers, etc.), and need to be adapted to fit their unique communication style, skills, and circumstances. 
	Tasks
	Techniques

	Build cooperative, change-focused       relationships 
	Tell clients you want to be useful and need their help  (feedback) to do so; Validate clients’ concerns, perceptions, and feelings (“No wonder you feel that way…”); Compliment clients and recruit their strengths, resources, and heroic stories; Create a culture of feedback by using short rating scales (ORS, SRS) to obtain client feedback on the progress (outcome) and fit (alliance) of services…and adjust services accordingly; Incorporate the client’s own words into goals and conversations

Be curious vs. all-knowing; Ask vs. tell (“I wonder if this would work…; How did you do that?”)


	“Meet clients where they are” by clarifying the problem 
	Clarify the most important problem and related details (Where? When? With whom? How is it a problem for you? Does this explain your low mark on the CORS School scale?); Clarify previous solution attempts (What have you tried? How did it work?); Ask how you can help. 



	“Find out where clients want to go” by developing goals 
	Encourage goals that are significant, specific, small, start-based, and self-manageable (5-S guideline); explore the impact of goal attainment, and the client’s confidence in reaching goals. 



	Encourage “something different” by (a) building on exceptions and other resources, or (b) changing the viewing or doing of the problem 
	Exceptions: Listen for and ask about non-problem times (exceptions) and related features (when? where? with whom?); Encourage “more of” whatever is already working. 

Other Client Resources: Listen for, and ask about, other client resources; Incorporate resources into interventions such as inviting a respected grandparent or friend to a school meeting, building on the client’s ideas about solutions, utilizing unique strengths, interests, talents, resilience, and other assets in the client’s life.  
Change the Viewing: Offer a different yet plausible view of the problem—normalize the problem, externalize the problem from the person; offer a positive connotation. 
Change the Doing: Invite people to alter their performance of the problem or response to it—“do something different” task, go slow, invite what you dread. 


	Evaluate and empower progress.


	Evaluate progress through client feedback on the ORS and other relevant measures of change such as classroom observations, anecdotal comments, grades, and discipline records. 

Empower progress by giving the client credit, exploring the impact of change, obtaining advice for others, preparing for relapse, and using letters and documents.
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Sample Questions in Brief Solution-Focused Counseling 
Problem and Related Details 

*Of all these concerns on the Outcome Rating Scale (or referral form), which one should we work on first?

*What does it look like? Who does what? When? 
*If I watched it on videotape, what would I see? 
*What have you already tried? 
Goals 
*What do you want your life to stand for?

*If we watched a videotape of you being “less depressed,” what would you be doing?

*What are you willing to do to make this mark move up one or two centimeters on the line [pointing to one of the student’s marks on the ORS]? 
Exceptions 
*Tell me about a time this week when you and your teacher got along a little better than usual

*What was different about that time?

*What will it take to do this in another class? 
Other Resources 

*How have you kept things from getting worse?

*Who are your heroes? What would they do if they were in your shoes? 

*Who do you respect the most? What would he or she advise you to do about this? 

*Who else is on your “support team” and how might they help you with this problem?  

*How have you managed to hang in there instead of giving up? 

*If you were a counselor, what advice would you have for others who are dealing with this type of problem?

Changing the Viewing or Doing 

*Can you think of any different explanations for this problem?

*I wonder how else this problem could be viewed.
*Are you willing to try something really different? 

*I wonder what you could do to be less predictable.
*It might be interesting to do something really different next time this happens just to shake things up and see what happens. Maybe you could think of something this week and try it out. 
Empowering Progress

*How did you make it through math class without getting kicked out?
*How did you manage to get your daughter to school on time for the past 3 days?
*How do your parents and teachers treat you differently now that you’ve made these changes?
*What have you learned about yourself in these recent victories?
*What are some things you can do to keep things moving in the right direction? 
For additional questions, see: Murphy, J. J. (2008). Solution-focused counseling in schools (2nd ed.). Alexandria, VA: American Counseling Association. (800-422-2648; www.counseling.org) 
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Questions for Students Viewed as Reluctant or Resistant (“Mandated” Clients) 
How can you get out of coming here? 
What would convince your teachers/parents that you no longer need counseling? 

What would your teacher (OR parent/judge/probation officer) say needs to happen?

What will I need to say or write in a letter to the court/judge to convince them that you no longer need counseling? What are you willing to do to make that happen? [Make sure they understand that you won’t lie on their behalf]

Who suggested that you talk to me? 

Why do you think they suggested it?

What makes them think you need counseling? Do you agree with them?

Would you be interested in finding ways to get your teachers and parents off your case?

What have you found helpful to keep your teachers/parents/others from hassling you as much about this? [Insert the client’s own words into questions when possible—hassling, yelling, being picked on, etc.]
How can I help? What can I do to help you?

What are you willing to do differently to help your cause?

What would be the first small step you could take in that direction?

What would be the first small sign that would tell your teacher/parent that you are making progress and improving things? 

Of all the people in your life, who do you look up to and respect the most? What would s/he advise you to do about this? 

What else would you rather work on here? [Discuss something important to the client to engage their involvement and energy] 

For additional ideas and questions for working with “reluctant” students, see: Murphy, J. J. (2008). Solution-focused counseling in schools (2nd ed.). Alexandria, VA: American Counseling Association. (800-422-2648; www.counseling.org) 
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Workshop Exercise: Interviewing for Exceptions (3 per group, 20 minutes) 

1. Arrange in groups of three, and select one of the following roles: Client, Counselor, or Observer.

2. Counselor conducts an exception-finding interview (10-15 minutes) by asking the Client to:

(a) Describe the problem.
(b) Identify an exception to the problem (“When is the problem absent or less noticeable?”).
(c) Describe what was different about this situation from the usual (“How was this situation different than usual?” “How did you (or others) approach things differently?”; “What else was different?”).
(d) Explore how the exception might be increased (“What would it take for this to happen more often?” “How willing are you to make it happen?” “What is one small step you could take during the next few days to make it happen?”). 

3. After the interview, Observer (a) asks the Client to comment on what was helpful (or not helpful) in the conversation, (b) provides feedback to the Counselor, and (c) shares other observations about the interview. (5 minutes)

4. Client, Counselor, and Observer brainstorm practical ideas for “building on exceptions” in everyday work with students, teachers, parents, and others. (5 minutes)

*If you finish beforehand, switch roles and start another session.
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Letters/Documents for Empowering Progress
Erika, grade 3 (after significant improvements in classroom behavior and grades) 
Dear Erika, 
Wow! You really did it. Ms. Young said you’re “a different person” in class. Can you teach me more about the “new you” so that I can help other students do what you have done?  I’ll see you next Tuesday after lunch, and maybe you can teach more about the new you. 

The New You Award
to

Ms. Erika Jones 

for breaking old habits and starting new ones
Chelsea, grade 9 (referred for frequent aggression and refusal to do work)

Dear Chelsea,

Thank you for helping me last week and for showing the courage to discuss your goals. I was impressed with your honesty and your ability to talk about things that are important to you. I know you value your freedom and want to preserve it. This will take some hard work, because other people may say and do things that tempt you to act in ways that steal your freedom. I also know how important it is for you to be a real person instead of a fraud. What a shame it would be for a real person like you to let a fraud person push you into doing something that robs you of your freedom and moves you closer to jail. I would hate to see a person like you fall into that trap and be used that way. I am curious how you will figure out ways to preserve your freedom and stay out of jail. It is very interesting that you were able to hold your freedom and resist the urge to go off on the girl who bumped your shoulder last week at alternative school. In the coming weeks, maybe you could keep track of your other victories over frauds and freedom-robbing actions. I hope you can find ways that stay free and move closer to the life you want for yourself. 
Dwayne, grade 12 (referred for not completing an essay required for graduation)

Dear Dwayne,
I want to congratulate you on your recent completion of several key tasks associated with completing your school program in order to graduate. I know how difficult this was, and I am impressed with the discipline you showed in dealing with this dilemma. I suspect that Camus would be pleased with the practical strategy you adopted to bite the bullet and “just do it” in order to move on to other life adventures. Please accept the enclosed Bite the Bullet Award as recognition of your existential accomplishment. Best wishes in the journey ahead.
The Bite the Bullet Award

This is to recognize the existential accomplishment of

Dwayne M
for a pragmatic display of discipline in “biting the

bullet” and completing the assignments required for graduation. 
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Outcome Rating Scale (ORS) 

*Sample Copy* (13 years and older) 
	Name:___________________________ Age (yrs.): _____ ID #_____ Sex: M/F 

Session # _____ Date: __________




Looking back over the last week, including today, help us understand how you have been feeling by rating how well you have been doing in the following areas of your life, where marks to the left represent low levels and marks to the right indicate high levels. 

	
	Individually

(Personal well-being)


[image: image4]

	

	
	Interpersonally

(Family, close relationships)
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	Socially

(Work, School, Friendships)
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	Overall

(General well-being)
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Institute for the Study of Therapeutic Change

Downloadable for free from www.talkingcure.com
© 2000, Scott D. Miller and Barry L. Duncan
(Licensed For Individual Use Only) 
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Child Outcome Rating Scale (CORS) 

*Sample Copy* (12 years and under)  

	Name ________________________Age (Yrs):____ Sex:  M / F Session # ____  Date: ____

Who is filling out this form? Please check one:
Child_______
Caretaker_______  


If caretaker, what is your relationship to this child? ____________________________
[If you are a caretaker filling out this form, please fill out according to how you think the child is doing.]


	How are you doing? How are things going in your life? Please make a mark on the scale to let us know. The closer to the smiley face, the better things are. The closer to the frowny face, things are not so good. 


Me

 (How am I doing?)
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I----------------------------------------------------------------------I

Family

(How are things in my family?)
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School

(How am I doing at school?)

[image: image20.bmp]I----------------------------------------------------------------------I

Everything

(How is everything going?)

I----------------------------------------------------------------------I
Institute for the Study of Therapeutic Change

Downloadable for free from www.talkingcure.com
© 2003, Barry L. Duncan, Scott D. Miller and Jacqueline A. Sparks 

(Licensed For Individual Use Only) 
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Session Rating Scale (SRS V. 3.0)

*Sample Copy*(13 years and older) 
	Name:________________________________ Age (yrs.): _____ ID # _____ Sex: M/F 

Session # ______  Date: _________



Please rate today’s session by placing a hash mark on the line nearest to the description that best fits your experience.

	I did not feel heard, understood, and respected.


	Relationship


[image: image8]
	I felt heard, understood, and respected. 

	We did not work on or talk about what I wanted to work on or talk about.


	Goals and Topics


[image: image9]
	We worked on and talked about what I wanted to work on and talk about.

	The therapist’s approach is not a good fit for me.


	Approach or Method


[image: image10]

	The therapist’s approach is a good fit for me. 

	There was something missing in the session today.


	Overall


[image: image11]
	Overall, today’s session was right for me. 


Institute for the Study of Therapeutic Change

Downloadable for free from www.talkingcure.com
© 2000, Lynn D. Johnson, Scott D. Miller, and Barry L. Duncan
(Licensed For Individual Use Only)
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Child Session Rating Scale (CSRS) 
*Sample Copy (12 years and under) 

	Name ________________________Age (Yrs):____ Sex:  M / F Session # ____  Date: _______


	How was our time together today? Please put a mark on the lines below to let us know if how you feel.


Listening


I----------------------------------------------------------------------I

How Important

I----------------------------------------------------------------------I

What We Did

I----------------------------------------------------------------------I         
Overall

I----------------------------------------------------------------------I

Institute for the Study of Therapeutic Change

_____________________________________

www.talkingcure.com
© 2003, Barry L. Duncan, Scott D. Miller, Jacqueline A. Sparks, and Lynn D. Johnson

(Licensed For Individual Use Only)
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Video Clips of Outcome and Session Rating Scales: Richard (father) and Maurice (age 13)
Maurice’s Outcome Rating Scale (ORS) 

Individually (personal well-being):  5.9

Interpersonally (family, close relationships):  6.1

Socially (work, school, friendships):  5.5

Overall (general well-being):  8.0


Total:  25.5
Richard’s ORS 

Individually (personal well-being):  4.4

Interpersonally (family, close relationships):  6.5

Socially (work, school, friendships):  2.0

Overall (general well-being):  3.6


Total:  16.5

Maurice’s Session Rating Scale (SRS) 

Relationship:  7.9

Goals and Topics:  9.6

Approach or Method:  8.6

Overall:
  9.5




Total:  35.6

Richard’s SRS 

Relationship:  9.7

Goals and Topics:  8.1

Approach or Method:  10.0

Overall:  9.6 





Total:  37.4
Using the Outcome and Session Rating Scales: An Overview

As a client-driven approach, brief solution-focused counseling (1) obtains regular feedback from clients on the (a) outcome and (b) fit of services (client-practitioner alliance), and (2) uses client feedback to guide the helping process—to continue doing what is working and to change what isn’t. Formal client feedback promotes accountable, consumer-driven services, and legitimizes services to clients, regulatory agencies, insurance companies, and other interested parties. Partnering with clients to monitor alliance and outcome begins with an attitude that values clients’ perceptions. Two quick and reliable measures are used to obtain feedback—the Outcome Rating Scale (ORS) and Session Rating Scale (SRS). Each scale takes about one minute to administer in most situations. Child versions are available for children 12 years and younger. The Child ORS (CORS) and Child SRS (CSRS) include smiley and frowny faces and simpler language. These measures are available in different language and free for individual use from www.talkingcure.com. Integrating the ORS and SRS into everyday practice has doubled the effectiveness of practitioners in some settings. 
To learn more about using these measures with students, teachers, and parents, see: 

Murphy, J. J., & Duncan, B. L. (2007). Brief intervention for school problems: Outcome-informed strategies (2nd ed.). New York: Guilford Press. (800-365-7006; www.guilford.com.

Murphy, J. J. (2008). Solution-focused counseling in schools (2nd ed.). Alexandria, VA: American Counseling Association. (800-422-2648; www.counseling.org) 
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Websites 

Heart and Soul of Change (HASOC) Project (www.heartandsoulofchange.com):  A practice-driven, training, and research initiative that focuses on what works in therapy, and more importantly, how to deliver it on the front lines via client based outcome feedback. (J. Murphy is HASOC Project Director for children, youth, and schools.)  

Institute for the Study of Therapeutic Change (www.talkingcure.com): Information on client-directed, outcome-informed psychotherapy; journal articles by founders and members of the Institute; downloadable session and outcome rating scales in various languages; books, tapes, and workshops; links to other websites.
Dr. John Murphy (www.drjohnmurphy.com): Positive, outcome-informed approaches to helping young people change in ways that honor their strengths, resilience, and feedback; translation of change-related research into practical applications for schools and other settings; books, tapes, and workshops; links to other websites. 
Readings

Duncan, B. L., Miller, S. D., & Sparks, J. (2004). The heroic client. San Francisco: Jossey-Bass. 

Murphy, J. J., & Duncan, B. L. (2007). Brief intervention for school problems: Outcome-informed strategies (2nd ed.). New York: Guilford Press. (800-365-7006; www.guilford.com)

Murphy, J. J. (2008). Solution-focused counseling in schools (2nd ed.). Alexandria, VA: American Counseling Association. (800-422-2648; www.counseling.org)
Murphy, J. J. (2008). Best practices in conducting brief counseling with students. In A. Thomas and J. Grimes (Eds.), Best practices in school psychology, Volume 5 (pp. 1439-1456). Bethesda, MD: National Association of School Psychologists.

Murphy, J. J. (2008).  Client-based assessment: A fast track to better outcomes. In G. Walz & R. Yep (Eds.), VISTAS 2008: Perspectives on counseling (pp. 239-248). Alexandria, VA: American Counseling Association. 
About the Presenter 
John J. Murphy is a Professor of Psychology and Counseling at the University of Central Arkansas, and is an author and trainer in brief, strength-based approaches with children, adolescents, families, and school problems. He taught high school before receiving a Ph.D. in school psychology from the University of Cincinnati, and completed post-doctoral training in family therapy at the Dayton (OH) Institute of Family Therapy. Dr. Murphy spent 13 years as a full time school psychologist in Covington (KY) Public Schools, and continues to work regularly with students, teachers, parents, and school administrators. He was named by the National Association of School Psychologists as one of the top five school psychologists in the United States in 1993, and received the American School Counselor Association (ASCA) Writer of the Year Award for his book, Solution-Focused Counseling in Middle and High Schools (recently expanded to include preschool and elementary students in the new 2008 edition, Solution-Focused Counseling in Schools, American Counseling Association, 800-422-2648, www.counseling.org). He also authored (with Barry L. Duncan) Brief Intervention for School Problems, 2nd ed. (2007, Guilford Press, 800-365-7006, www.guilford.com), and his work is featured in the acclaimed videotape series, Child Therapy with the Experts (www.drjohnmurphy.com). Dr. Murphy has provided training and consultation to thousands of helping professionals and teachers throughout the USA and overseas. See www.drjohnmurphy.com to learn more about Dr. Murphy and his work. 
Solution-Focused Child Therapy: 

A Videotaped Demonstration and Discussion

with
Dr. John J. Murphy 

From the acclaimed “Child Therapy with the Experts” series 
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This professionally produced DVD is divided into three segments:

Discussion Session – The solution-focused therapy approach is introduced in a discussion between Dr. Murphy and the series hosts.

Actual Therapy Session – Features real clients, not actors, in a full-length therapy session.

Question and Answer Session – A lively exchange between Dr. Murphy and an audience of therapists and therapists-in-training who pose questions about the session.
	From watching this video, you will…Develop an understanding of the key concepts of solution-focused child therapy including collaborating with the client, focusing on small changes, validating strengths and building on successes; Gain insight into Dr. Murphy’s therapy style and how he meets children at their developmental level, uses humor, and encourages involvement from everyone to forge a relationship with a family; Learn how to apply Dr. Murphy’s solution-focused techniques to your own therapeutic work with children. 


For pricing and ordering: www.drjohnmurphy.com
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Did not always listen to me.





What we did and talked about was not really that important to me.





    Listened to me.
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What we did and talked about were important to me.





I did not like what we did today.





I liked what we did today





I wish we could do something different.





I hope we do the same kind of things next time.





John J. Murphy, PhD, University of Central Arkansas








  “This book gives you effective ways of working with students that you can use immediately.”  - Bill O’Hanlon, therapist and author of In Search of Solutions


“Murphy’s descriptions capture the art of this approach through rich transcripts that convey a deep and abiding respect for students, who become heroes in their own stories of change and achievement.


-Elizabeth J. Doll, PhD, University of Nebraska-Lincoln 
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American Counseling Association


PO Box 791019


Baltimore, MD 
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This book offers a refreshingly positive and practical approach to resolving a diverse range of problems from preschool through high school. Drawing on the most recent counseling research and on his extensive experience as a school practitioner and trainer, Murphy presents a research-supported, step-by-step guide to solution-focused counseling in today’s schools. This strength-based, collaborative approach is described through real-world examples and dialogues from actual counseling sessions. User-friendly forms, questionnaires, and handouts are provided for immediate application with students, teachers, and parents. 








Brief Intervention for School Problems (2nd Ed.) Outcome-Informed Strategies


John J. Murphy & Barry L. Duncan


 “This text provides a unique, engaging, and practical approach for supporting students as they learn to effectively cope with life challenges.”    -Jeff Grimes, MA, Heartland Area Education Agency, Johnston, IA





“This book is an excellent resource and one that practitioners will reach for often as they increasingly serve the mental health needs of students.” –  Mary Alice Myers, EdD, Coordinator of School Psychological Services, Volusia County Schools, FL





“This very readable and engaging book uses sample dialogues to illustrate how to implement interventions based in a strong alliance between counselor and client.” – Michael Furlong, PhD, University of California, Santa Barbara, CA





About the Authors


John J. Murphy, Ph.D., is a Professor of Psychology & Counseling at the University of Central Arkansas. Named by NASP as one of the top five school psychologists in the country in 1993, he has received other awards for his work as an author, trainer and practitioner of positive approaches with children, adolescents, and school problems. Dr. Murphy continues to consult and train with schools and agencies throughout the United States and overseas. 





Barry L. Duncan, Psy.D., maintains a private practice and is Co-Director of the Institute for the Study of Therapeutic Change, a center for dissemination of information about what works in therapy. He has authored and edited several books on psychotherapy and family therapy, and is the co-developer of client-directed, outcome-informed therapy. Dr. Duncan is an experienced psychotherapist who trains therapists across the country and overseas. 











*NEW EDITION*








2007


198 pages, Hardcover


ISBN 978-1-59385-492-8


Cat. #2E5492, $30.00





To Order, call Guilford Press at 


800-365-7006





Every chapter has been updated with clinical and empirical advances, as well as new client examples. Three entirely new chapters address progress monitoring, medication issues, and frequently asked questions about brief intervention.
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Solution-Focused Counseling in Schools (2008) 


New edition of the award-winning ASCA Book of the Year! 


Dozens of real-life examples, practical strategies, and transcripts from actual counseling sessions with students, parents, and teachers from preschool through high school.
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